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Executive Summary  

1. What is this policy about?  

At Haberdashers’ Academies Trust South our main aim is to ensure that all children feel happy, safe, and 

cared for while they are at school, so they can learn well and prepare for their future. 

We believe that everyone in our school community—children, staff, and families—plays an important role in 

creating a calm and respectful environment where learning can take place without disruption. When 

children feel secure and supported, they are more able to concentrate, develop their skills, and achieve their 

best. 

This policy covers how we aim to promote a positive culture in our schools for all our young people and also 

explains how we respond to behaviour that impacts the learning of others.  

2. Who is this policy for?  

This policy is relevant to:  

• Parents/guardians 

• Children/young people 
• Staff 

• Governors 
• Any additional services working with our young people/children 

 

3. What does this policy mean for pupils and families / staff?  

Setting out our principles in this policy helps everyone understand the expected learning behaviours in our 

classrooms and the approaches the school might make if behaviour impacts the learning of others.  

Each school will apply its own culture for learning policy following the principles and approaches described in 

this document including their own responses to behaviour that impacts the school environment or learning 

and safety of a pupil or others. 
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The policy outlines the approaches our schools will take to incidents of a serious nature including the use of 

internal out of circulation or fixed term suspensions, managed moves and off-site directions.  

4. How is the policy used in practice?  

Having clear and consistent expectations, helps create a calm and positive environment where children can 

learn and feel confident. The policy supports staff and students in creating this environment and also makes 

it clear to everyone how the school will respond when behaviour impacts the learning of others including if a 

serious incident is involved. 

5. What should pupils, guardians or staff do if they need help or have a concern?  

This policy should be looked at together with the Culture for Learning Policy for the individual school.  Any 

further support, questions or concerns should be raised with the school in the first instance.  In secondary 

schools this could be with the Head of Year/Hub or the senior leaders responsible for pastoral. In primary 

schools this could be the class teacher or phase leader. Any concerns regarding external suspensions should 

be raised with the Principal.  

6. Where to access further information   

Further information can be found on the individual school’s website.  

The following documents from the Department for Education may be useful: 

• School exclusions: guide for parents - GOV.UK 
• Suspension and permanent exclusion guidance 
• Arranging Alternative Provision - guide for LAs and schools 

 

Scope 
This is an aligned policy. The principles set out at the start apply to all our schools and to all our staff. The 

specific school policy  can also be found on the school website. 

Principles 
These principles should be read in conjunction with the principles set out in our approach to bullying as well 

as our SEND, Equity, Equality, Diversity and Inclusion strategy.  

Rationale 
At the Haberdashers’ Academies Trust South, we aim to ensure that all our pupils are happy and safe at school 

so that they can flourish and be successful in their future lives. For this to happen all pupils and staff have the 

right to learn and teach within a supportive, disruption free environment. Every one of us has a responsibility 

to ensure that we uphold this standard and create a positive culture for learning for all our pupils and staff. 

An effective culture for learning must be in place for high quality teaching learning to take place and for 

children to reach their potential.  

https://www.gov.uk/government/publications/school-exclusions-guide-for-parents
https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/67a1ee367da1f1ac64e5fe2c/Arranging_Alternative_Provision_-_A_Guide_for_Local_Authorities_and_Schools.pdf
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In our schools we have high expectations for the learning culture for all pupils, and these are reinforced 

through our core values of aspiration and achievement, self-discipline, personal responsibility and mutual 

respect.  

Our focus will be on fostering the development of positive behaviours and where standards fall short, we will 

act swiftly to ensure that any behaviour impacting on the learning culture is identified and supported.  

Implementation 
Each of our schools has its own culture for learning policy. However, each is expected to adhere to statutory 

guidance related to behaviour, suspensions and permanent exclusions and alternative provision. This 

includes any placements considered a formal direction. This framework outlines the principles which 

underpin these policies. It is formed of three parts:  

• Part 1: Culture  

• Part 2: Promoting positive culture for learning 

• Part 3: Responding to behaviour which impacts the learning environment 

• Part 4: Responding to incidents of a serious nature 

 

Part 1: Culture 

The culture that we foster within our schools is critical to ensuring a positive learning environment. Positive, 

fully inclusive relationships are central to this. Schools with a fully inclusive culture ensure that values remain 

at the forefront of everything they do and that these are communicated often. Staff and students feel 

supported, safe, cared for and known as individuals. There is a high level of trust, and schools work in 

partnership with parents/guardians. 

Leaders in these schools are great role models for other staff and students and have the highest of 

expectations for themselves and each other.  

In all our schools we strive to create the positive culture described above.  

We recognise that transition points can be difficult. We manage these times carefully to ensure maximum 

support, particularly for vulnerable pupils.  

Part 2: Promoting a positive culture 

Great teaching and clear expectations will provide a secure framework for promoting a positive culture.   

Maintaining consistency and high standards ensures that everyone feels safe. It is therefore important that 

any Culture for Learning policy is clearly understood and easily applied. Securely delivering our Haberdashers 

Principles in every classroom, every day, is critical to securing positive learning environments and classroom 

culture.  

Our approach to positive behaviour starts with high expectations and the explicit teaching of learning 

behaviours. These could include the following: 

• Establishing and maintaining positive meaningful relationships with pupils 

• Establishing positive relationships between pupils 

• Communicating with respect and courtesy within the school community 

• Ensuring high expectations of ALL pupils 
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• Ensuring all pupils feel that they are valued, have a sense of belonging and see themselves as an 

integral part of the school community 

• Explicit teaching and modelling of social and emotional behaviours to support pupils in understanding 

their emotional responses and enable self-regulation 

• All members of the school community conducting themselves in a safe and responsible manner at all 

times 

• Seeking and valuing the voices of our pupils and parents/guardians  

 

Within this, each of our schools has identified its own ‘non-negotiables’ and has communicated the rationale 

for these to all stakeholders. They should be displayed clearly for all to see.  They will be fair to everyone and 

consistently applied but with due regard for any reasonable adjustments which may be needed.  

Part 3: Responding to behaviour that impacts the learning environment 

Each school will apply its own culture for learning policy in responding to behaviour where it impacts on the 

school environment or learning and safety of self and others. Their policy will reflect their context.  

However, there is an expectation that each policy will include the following approach: 

• Language within the policy will be positive and will not use terminology such as ‘binary’ or ‘zero 

tolerance’. 

• An understanding that some pupils will find self-regulation more challenging than others. They will be 

supported with reasonable adjustments where appropriate. Reasonable adjustments will be 

considered on an individual basis and in line with guidance without compromising expectations for all 

as referenced in Section 2 and in line with our statutory safeguarding duties. 

• A graduated approach to supporting pupils who find it difficult to meet expectations. This approach 

will include all key stakeholders (including the SENDCO where appropriate) and will be supported by 

a staffing structure which enables senior leaders to have a holistic overview. In this way the right 

support is implemented at the right time in a connected and deliberate way; 

• An approach which puts the voice of the pupil as an integral part of the process of support and decision 

making.  

• A graduated approach to sanctions which is time specific, and which supports pupils to meet 

expectations and have access to timely additional support where needed; 

• A prioritisation of the restorative approach between pupils and staff or pupils and pupils to enable 

individuals to identify how to address any challenges that might be impacting on a positive learning 

culture and to be supported to do so. 

• A strong partnership with parents/guardians  to work collaboratively to support our pupils to reach 

our expectations. Our starting point is that parents / guardians will be informed of any serious 

incidents unless there is a very good reason for them not to be. In this case agreement should be 

sought from the CEO not to inform parents/guardians. 

• Engagement with external agencies / other schools as and when required. For rare emergency 

incidents police involvement may be required. This will be handled sensitively and carefully and the 

CEO must be informed if such a situation has occurred. For serious incidents which are not 

emergencies, the Schools Liaison Officer should be informed, where one is allocated. Decisions 

regarding police involvement in such incidents should involve discussion with relevant parents 

/guardians. 
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Part 4: Responding to incidents of a serious nature 

• It may sometimes be necessary to exclude a pupil from a lesson or from school. This should be rare, 

and statutory guidance must be followed. Our schools will try to avoid lengthy suspensions or 

protracted periods of time out of lessons / school. This often causes additional challenges.  

• The use of exclusion as a sanction will be graduated, except in the case of a serious one-off incident. 

• All exclusions are accompanied by a reintegration meeting. It is vital that parents / guardians are 

included in such a meeting and every effort should be made to support their attendance. These 

meetings are also graduated, with a more senior member of staff leading them on each occasion. Any 

re-integration from a final warning exclusion should be led by the Principal.  

• The provision of an internal ‘exclusion’ room can be beneficial. Where these are in place, meaningful 

work must be provided so that pupils do not fall behind in their learning. Sometimes these are used 

as a neutral act, in providing time for a pupil to write a statement or calm. 

• Each of our schools is involved with Local Authority Managed Move protocols but we are mindful of 

the need to be proactive with the use of these if they are genuinely to avoid a further or permanent 

exclusion. 

• Our schools may issue a formal off site direction to improve behaviour. This will be rare but if this is 

the case, they will follow statutory and Trust guidance, and will set out clearly in their own behaviour 

policies, the process for implementing this decision.  

• All our schools monitor behaviour and exclusion data on a regular basis. This helps us to be proactive 

in supporting pupils before their behaviour becomes habit forming and in ensuring that any 

concerning patterns, such as the over representation of groups, are addressed proactively. The 

analysis of such data can enable us to understand why a pupil is (or appears to be) experiencing  

persistent challenges in meeting expectations. The reasons are many and varied and can include 

factors such as undiagnosed need and wider contextual circumstances. It is our responsibility to 

understand these causes so that we can support every pupil to be the best version of themselves. 

•  On extremely rare occasions pupils may need to be restrained for their own safety and that of others. 

Our schools follow the DfE Restrictive Intervention guidance.    
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Haberdashers’ Slade Green Primary Culture for 
Learning Policy 

Aims 

At Haberdashers’ Slade Green (HSG), we aim to ensure that all our young people are 
happy and safe at school and can learn successfully within a supportive environment. 
Our school has high expectations for the behaviour of all pupils, and these are 
reinforced through our core values of aspiration, achievement, self-discipline, personal 
responsibility and mutual respect. Our inclusive ethos promotes this, and we work 
hard to prevent and challenge any behaviours that may impede our pupils from 
achieving their full potential.  
 
We believe the most effective teaching and learning takes place in a well-managed 
environment. We aim to get to know and understand all our pupils well and ensure 
that every pupil has supportive relationships with school staff. We also believe that all 
our pupils have the right to learn, and all our teachers have the right to teach and use 
appropriate classroom management strategies. Our behaviour for learning policy 
focuses on promoting the positive behaviours, routines and emotional regulation skills 
which support successful learning and effective teaching. 
 
Our school aims for teachers to adopt a positive approach to behaviour management. 
Positive discipline is about: 

• Being positive 
• Rewarding desirable behaviour 
• Teaching and upholding appropriate behaviour and conduct 
• Giving clear, firm instructions 
• Having clear expectations, routines and consequences that are taught, modelled 

and applied consistently by all staff. 
• Supporting pupils to recognise, understand and regulate their emotions through 

approaches such as the Zones of Regulation, enabling them to develop 
increasing independence and self-awareness. 

Policy Details  
Policy Title: Haberdashers’ Slade Green Behaviour Policy  
Last amendment date: July 2026 
Owner  Principal  
Approved by: To Be Approved by Slade Green LGB 
Next review date: July 2027 
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Rationale 

Our school aims to provide a caring, calm and secure environment in which tolerance, 
understanding and respect for others are fostered. We aim to promote a positive 
culture and to encourage in all pupils a sense of responsibility to themselves, to our 
school and to the wider community. This is achieved through governors, staff, pupils, 
parents/guardians and working in partnership. 
 
We recognise that positive behaviour is developed through explicit teaching, strong 
relationships and consistent support. We aim to develop pupils’ ability to understand 
their emotions, regulate their responses and make positive choices. Through the use of 
approaches such as the Zones of Regulation, pupils are supported to develop emotional 
awareness, self-regulation strategies and the independence needed to manage 
challenges successfully. 
 
We aim to: 

• Encourage a calm, purposeful and happy atmosphere conducive to good 
learning. 

• Foster positive attitudes towards themselves and others which recognise and 
value achievements at all levels. 

• Enable pupils to recognise and appreciate appropriate behaviour. 
• Encourage increasing independence and self-discipline so each child learns to 

accept responsibility for their own behaviour and choices. 
• Support pupils to recognise and regulate their emotions, developing strategies 

that help them manage their feelings and behaviours successfully. 
• Provide a consistent approach to behaviour management across the school. 
• Make boundaries of acceptable behaviour clear and understand the relationship 

between actions and consequences. 
• Enable pupils to feel safe in our school. 
• Provide an interesting, well-planned curriculum that motivates children to 

learn alongside developing the social, emotional and behavioural skills. 
• Implement a relational, mental health and trauma-informed approach to 

behaviour in our school. 
 

Implementation 
We aim to teach and develop positive learning behaviours, supporting pupils to 
become increasingly self-aware and reflective about their choices, emotions and the 
impact of their actions. Our approach is underpinned by three simple and consistent 
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expectations: Be Ready, Be Respectful and Be Safe, which are explicitly taught, 
modelled and reinforced by all members of the school community. 
 
As part of developing pupils’ ability to regulate their emotions and make positive 
choices, we use the Zones of Regulation as a shared language across the school. Pupils 
are explicitly taught to recognise and understand their emotions, identify strategies 
that support self-regulation and develop increasing independence in managing their 
own behaviour. Adults use the language of the zones consistently, reinforcing these 
strategies through classroom practice, assemblies, reflection periods and restorative 
conversations. 
 
Teachers ensure that all pupils can access the curriculum, engage with lesson content 
and participate fully in their learning, providing the conditions needed for pupils to 
develop successful learning behaviours. Consistency and coherence across the school 
is paramount. All adults take responsibility for managing behaviour, applying 
expectations fairly and consistently, while supporting pupils to reflect, regulate and 
make positive choices. 
 

Behaviour Curriculum 
We recognise that positive behaviour is taught, and therefore we have a bespoke 
behaviour curriculum that is planned and delivered throughout the year, with content 
adapted to reflect pupils’ age, stage of development and individual needs. Through this 
curriculum, pupils are explicitly taught the routines, behaviours and attitudes required 
to be successful learners and positive members of our school community. The 
behaviour curriculum will be explicitly taught and embedded into classes timetables to 
ensure it is covered in sufficient depth.  

 

Zones of Regulation 
We use the Zones of Regulation as a whole-school approach to support pupils in 
recognising, understanding and managing their emotions. The zones provide pupils 
with a shared language to identify how they are feeling, develop emotional awareness 
and learn appropriate strategies to regulate themselves, fostering increasing 
independence and resilience. 

 
The Zones of Regulation are championed by all staff and are explicitly taught through 
our behaviour curriculum, reinforced in assemblies and referred to regularly 
throughout the school day. Adults use the language of the zones to help pupils 
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recognise their emotions, understand how these may influence their behaviour and 
identify appropriate strategies to support self-regulation.  
 
During reflection periods and restorative conversations, pupils are encouraged to 
consider which zone they were experiencing, discuss what may have contributed to 
this and identify strategies that could help them regulate their emotions and make 
more positive choices in the future. Over time, this consistent approach supports 
pupils to become increasingly independent in recognising their emotions, selecting 
appropriate regulation strategies and taking responsibility for their behaviour. 
 

Positive Behaviour 
We believe in giving recognition to children when they demonstrate the behaviours 
expected of them. We have high expectations and utilise a wide range of strategies to 
encourage and reward all children in taking responsibility for their own actions. 
Positive behaviours are recognised through quiet acknowledgement, non-verbal cues 
and positive praise as well as: 

✓ Dojo Points 
✓ Praise from senior leader 
✓ Positive Postcards 
✓ Stars of the Week/Term presented in assembly 
✓ Five minutes of additional play 
✓ Stickers and other small rewards 
✓ Termly behaviour celebrations 

 

Desirable Behaviours – what do we mean by good behaviour? 

Staff and pupils follow three simple, consistent expectations that underpin our 
approach to behaviour and create a positive climate for learning. These expectations 
are easy to understand, apply in all situations and provide a shared language for 
everyone in our school community. 

 
School Rules  

Be Ready 
Be Respectful 

Be Safe 
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Be Ready Be Respectful Be Safe 
We are ready to learn by 
listening, following 
instructions, being prepared 
and giving our best effort. 

We show respect through our 
words and actions, treating 
ourselves, others and our 
environment with kindness 
and consideration. 

We make choices that keep 
ourselves and others safe, both 
physically and emotionally, in 
all areas of school life. 

These expectations apply to all pupils at all times, including during lessons, 
break/lunch times, educational visits and whenever pupils are representing the 
school. Staff model these behaviours consistently and explicitly teach pupils what 
these expectations look like in different situations, ensuring that everyone 
understands how to contribute to a positive and respectful school environment. 
 

Staff Responsibility 
Staff are responsible for: 

• Implementing the behaviour policy consistently 
• Modelling positive behaviour 
• Reinforcing the school rules and agreed expectations 
• Using restorative conversations to support children in defining and moving on 

from behaviour episodes 
• Providing a personalised approach to the specific behavioural needs of 

particular pupils 
• Recording behaviour incidents appropriately 
• Ensuring children receive high levels of positive praise and reward 
• Demonstrating consistent behaviours 
• Championing and leading restorative conversations with children, using the 

zones of regulation to support this.  
 

Partnership with parents and guardians 
We recognise that working in partnership with parents and guardians is essential to 
the well-being of pupils. We aim to build a partnership with parents and guardians by: 

• Regular communications with families about each pupil’s learning, behaviour 
and well-being 

• Informing families if difficulties arise 
• Encouraging families to keep teachers informed of any difficulties that may 

arise for the pupil 
• Dealing with difficulties and problems in a confidential, professional and open-

minded way 



 

11 
 

• Encouraging parents and guardians to have the confidence that the school will 
deal appropriately and sensitively with difficulties that may arise 
 

Classroom Support Plan 
The support plan provides a gradual approach to managing behaviour concerns. In 
most circumstances, staff will follow the steps sequentially, allowing pupils 
opportunities to reflect and make positive choices (where behaviour is sufficiently 
serious, staff may use their professional judgement to move to an appropriate stage 
immediately). Where the support plan chart is used, this is as a tracking system for the 
teacher: it is not displayed on the wall of the classroom and should not be shaming. 
 

Early Years Foundation Stage (EYFS) 

Stage Consequence 
Who delivers the 
consequence? 

Purpose 

Reminder 
A reminder of the expected 
behaviour and support to correct 
the behaviour. 

The adult who has 
responded to the 
behaviour. 

To support children in 
understanding 
expectations and making a 
positive choice. 

Warning 
and 
support 

A clear warning alongside support 
to regulate and make a better 
choice. 

The adult who has 
responded to the 
behaviour. 

To help children recognise 
that their behaviour is not 
meeting expectations. 

Time In / 
Regulation 
Time 

Child spends a short period in a 
designated reflection space before 
returning to learning. 

The adult who has 
responded to the 
behaviour. 

To provide children with an 
opportunity to calm, 
regulate and reflect. 

Phase 
Leader 
Support 

Child spends time with the phase 
leader to regulate, reflect and 
discuss expectations. 

EYFS phase leader  

To provide additional 
support where behaviour is 
repeated, escalates or 
requires further 
intervention. 

Serious 
Incident 
Response 

Individual response is planned. EYFS phase leader  

To respond to behaviour 
that places children or 
adults at risk or represents 
a significant breach of 
expectations. 

In exceptional circumstances, after all these steps have been completed, a child may need to be 
removed from the classroom for a further period of cooling down and refocusing 
 

Key Stage 1 and Key Stage 2: 
Stage Consequence Who delivers Purpose 
Verbal 
Reminder 

A calm, clear reminder of the 
expected behaviour. Where 
possible, this should be delivered 
through a discreet conversation 
between the adult and pupil. 

The adult who has 
responded to the 
behaviour. 

To give pupils the 
opportunity to recognise 
and correct their 
behaviour before further 
support is required. 

Support Plan 
Warning 

The pupil’s name is recorded on 
the support plan. The adult 
explains that the pupil has not 

The adult who has 
responded to the 
behaviour. 

To provide a clear warning 
and help the pupil 
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met the expected behaviour 
standard and reminds them that 
the behaviour needs to stop. 

understand that a change 
in behaviour is required. 

Time In The pupil is moved closer to the 
teacher, either through a change 
of seat or position within the 
classroom. The teacher’s 
proximity supports the pupil to 
regulate, refocus and successfully 
return to learning. 

The adult who has 
responded to the 
behaviour. 

To provide a low-level 
intervention that supports 
self-regulation while 
keeping the pupil engaged 
with learning. 

Five-Minute 
Reflection at 
Playtime 

The pupil completes a short 
reflection during the next 
playtime. The adult calmly 
explains the reason for the 
reflection before refocusing the 
pupil on their learning. 

The adult who has 
responded to the 
behaviour. 

To provide an opportunity 
for the pupil to reflect on 
their choices and 
understand how their 
behaviour has impacted 
learning or others. 

Yellow Card 
Reflection 

The pupil completes a Yellow 
Card Reflection during the next 
available playtime and lunchtime. 
The pupil is informed of the 
reason for the reflection and then 
refocused on learning. 

The adult who has 
responded to the 
behaviour records 
this and manages 
this breaktime 
sanction.  

To respond to behaviour 
that represents a 
significant breach of 
expectations or requires a 
higher level of 
intervention. 

Cool Down 
and 
Restorative 
Conversation 

The pupil leaves the classroom for 
a short period (approximately 5–
10 minutes) to regulate and calm. 
The pupil is then supported to 
return and complete a restorative 
conversation with the appropriate 
adult. 

The adult who has 
responded to the 
behaviour, with 
support from a 
senior leader where 
appropriate. 

To allow the pupil to 
regulate before reflecting 
on the incident, repairing 
relationships and 
identifying how they can 
make a better choice in the 
future. 

Red Card 
Reflection 

The pupil completes a Red Card 
Reflection with a senior leader 
during the next 2 break and 
lunchtimes. The pupil is calmly 
informed of the reason for the Red 
Card and then refocused on 
learning. 

The adult who has 
responded to the 
behaviour records 
this and manages 
the first breaktime 
sanction. 
Senior Leaders 
manage the 
lunchtime 
sanctions. 

To respond to serious 
behaviour incidents or 
behaviours that require 
immediate senior leader 
involvement. 

In exceptional circumstances, after all these steps have been completed, a child may need to be 
removed from the classroom for a further period of cooling down and refocusing 

 

Yellow and Red Cards 
In Key Stage 1 and 2, repeated undesired behaviours may lead to sanctions including 
yellow and red cards. These are logged on Arbor and monitored by the phase leaders. 
The following table outlines the sanctions that each one carries:  
 

Key Stage Card Length of Sanction 
Key Stage 1 Yellow Card A 15-minute sanction with the class teacher 
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Key Stage 1 Red Card A 50-minute sanction with a senior leader 
Key Stage 2 Yellow Card A 30-minute sanction with the class teacher 
Key Stage 2 Red Card A 100-minute sanction with a senior leader 

Where children receive yellow cards, this will be communicated to parents / guardians 
by the class teacher. 
Where children receive red cards, this will be communicated to parents / guardians by 
the phase leader. 
Where children receive exclusions, this will be communicated to parents / guardians 
by the assistant principal or the vice principal. 

 

Undesired Behaviours 
EYFS: 
Time In is used when a child’s behaviour continues despite reminders or when 
additional support is needed to help them make positive choices. The examples below 
are not exhaustive and staff will use professional judgement, considering the child’s 
age, stage of development, individual needs and the context of the behaviour when 
deciding whether Time In is appropriate: 

• Persistent refusal of following adult instructions or classroom expectations, 
despite reminders and support. 

• Behaviour that disrupts the learning, play or safety of others. 
• Physical behaviour that may hurt another child or adult (such as hitting, 

kicking, pushing or grabbing). 
• Unsafe behaviour, such as throwing objects or using resources inappropriately. 
• Persistent unkind words or actions towards others. 
• Leaving a supervised area or activity without permission after adult support. 
• Other behaviour that shows a child is struggling to regulate their emotions and 

requires additional support to return to a calm state. 
 
Key Stage 1 and Key Stage 2: 
While the classroom support plan is used to address most behaviour concerns, there 
may be occasions where a specific behaviour or action requires a Yellow or Red Card 
to be issued immediately, without progressing through the earlier stages of the 
classroom support plan. The examples below are not exhaustive and staff will use 
professional judgement, considering the severity of the behaviour, the context of the 
incident, the pupil’s age and individual needs when deciding the most appropriate 
response. 
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Behaviours Yellow Card Red Card 
Classroom 
Behaviour 

Deliberately using inappropriate or 
disrespectful language towards others. 
 
Deliberate behaviour that disrupts the 
learning of others. 
 
Misuse of classroom equipment or 
resources. 
 
Refusal to follow a reasonable 
instruction that has an immediate 
impact on the learning environment. 
 
 

Leaving a classroom or supervised area 
without permission where this creates a 
safety concern. 
 
Physical aggression towards another 
pupil. 
 
Deliberate damage to property or 
equipment. 
 
Swearing directly at another person or 
using abusive language towards others. 
 
Racist, sexist, homophobic or other 
discriminatory language or behaviour. 
 
Bullying behaviour, intimidation or 
threats. 
 

Assembly Deliberately refusing to follow assembly 
expectations. 
 
Behaviour that prevents others from 
listening or participating appropriately.  
 
 

Leaving the assembly area without 
permission. 
 
Deliberately disrupting an assembly in a 
way that prevents it from continuing. 
 
 

Lunch Hall Deliberately misusing food, equipment or 
the dining environment. 
 
Refusal to follow instructions from 
adults. 
 
 

Leaving the lunch hall without 
permission. 
 
Physical aggression towards another 
pupil or adult. 
 
Deliberately throwing food or objects. 
 
Aggressive, abusive, inappropriate or 
discriminatory language. 

Break and 
Lunchtime 

Deliberately unsafe play or behaviour 
that puts others at risk. 
 
Repeated refusal to follow adult 
instructions. 
 
Deliberate unkind behaviour towards 
another pupil. 

Fighting or physical aggression. 
 
Bullying behaviours. 
 
Dangerous behaviour that places 
themselves or others at significant risk. 
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Entering the school without permission 

Aggressive, abusive, inappropriate or 
discriminatory language. 

 

Reflection Periods 
Our behaviour system is based on the principle that consequences should be 
consistent, proportionate, timely and focused on helping pupils understand the impact 
of their actions and make positive choices in the future. Consequences are designed to 
be delivered by the adult who witnessed or responded to the behaviour wherever 
possible, ensuring that they are meaningful and closely linked to the incident.  
 
Where a consequence is issued, the adult responsible for addressing the behaviour will 
support the pupil to reflect on their choices and understand the impact of their actions. 
This may include a restorative conversation or activity, allowing pupils to take 
responsibility and identify strategies for making more positive choices in the future.  
 
Where it is identified that a pupil requires additional support with self-regulation, 
conversations and activities linked to the Zones of Regulation will be used to help 
pupils recognise their emotions, develop appropriate strategies and regulate their 
behaviour successfully in the future. 
 

Card Task 
Yellow Card A restorative conversation or activity with the adult who administered the card. 
Red Card A restorative conversation or activity with the adult who administered the card. 

Reflection time with a senior leader 

 

Exclusion 
In very rare occasions, it may be necessary to exclude a pupil to maintain the safety of 
the pupil, other pupils and staff, and to provide an appropriate period of reflection. 
 
An internal exclusion may be issued for the behaviours listed below; however, this list 
is not exhaustive. The duration of the internal exclusion and the location in which it is 
served will be determined by the severity of the incident, the pupil's previous 
behaviour, and any relevant circumstances. 

• Continues to show unacceptable behaviour immediately after being given a red 
card 

• Four red cards in one half term 
• Swearing and / or verbally abusing any member of staff 
• Physical assault against an adult or a child 
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• Extreme racist, sexist, homophobic or ableist abuse 
• Absconding on site, causing a risk to themselves or others 
• Sexual Harassment 

 
A fixed-term (external) suspension may be issued for the behaviours listed below; 
however, this list is not exhaustive. The length of the suspension will be determined 
by the severity of the incident, the pupil's previous behaviour, and any relevant 
circumstances, in line with statutory guidance. 

• Repeated incidents of a serious nature 
• Serious physical assault on any member of staff or pupil 
• Being in possession of an offensive weapon on school premises 
• Absconding on site, causing a risk to themselves or others 
• Being in possession of inappropriate substances 

 
Parents are always notified of the reason for and length of an exclusion and have the 
right to appeal against an exclusion to the Governing Body. The principal is 
responsible for decisions regarding exclusion from school. A child who has been 
externally suspended for a period will be brought into school by their parent/guardian 
to attend a reintegration meeting with the principal. The pupil will then be permitted 
to re-join the class. 
 

Individual Behaviour Report 

Where a pupil continues to experience difficulties managing their behaviour despite 
the support provided through the classroom behaviour system, an Individual 
Behaviour Report may be introduced. This provides a structured approach to 
identifying areas for improvement, monitoring progress and supporting the pupil to 
develop more positive behaviours. 
 
A member of SLT will meet with the pupil and parents/guardians to discuss the 
behaviours causing concern, agree appropriate support strategies and explain how 
progress will be monitored. The pupil’s behaviour will be reviewed across lessons, 
break/lunch times and other relevant parts of the school day. 
 
The Individual Behaviour Report will be used for a minimum of two weeks and will be 
reviewed regularly to assess progress. Pupils will meet with a senior leader at agreed 
points during the day to reflect on their behaviour, recognise successes and identify 
areas for further improvement. Parents/guardians will receive regular updates 
regarding progress. 
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Where a pupil continues to demonstrate behaviour that does not meet expectations 
during a particular part of the day, an appropriate consequence may be applied in line 
with this policy. 
 

Pupils with SEND 
We recognise that pupils with SEND may require additional support, adaptations and 
reasonable adjustments to help them understand and meet behaviour expectations. 
When responding to behaviour from a pupil with SEND, staff will consider whether the 
pupil understood the expectation or instruction, whether their SEND affected their 
ability to regulate or respond differently at the time, and whether the behaviour may 
be linked to their individual needs. 
 
Staff will use the Zones of Regulation to support pupils in recognising their emotions, 
understanding the reasons behind their behaviour and support them in developing 
strategies to regulate themselves. The school will consider whether a consequence is 
appropriate and, where required, make reasonable adjustments to ensure that 
responses are fair, proportionate and supportive. 
 
Some pupils may require bespoke strategies to support their individual needs and 
promote positive behaviour. These may include personalised regulation strategies, 
individual behaviour plans, targeted support, or positive reinforcement systems (such 
as star charts and individual rewards). These approaches aim to ensure that pupils are 
supported to develop independence, experience success and remain fully included in 
school life. 
 

Bullying 
We are committed to providing a caring, friendly, and safe environment for all our 
pupils and adults so that they can learn, play, and communicate in a relaxed and 
secure atmosphere. Bullying of any kind is unacceptable in our school. If bullying 
behaviour does occur all incidents will be dealt with promptly and effectively. Bullying 
is defined as the repetitive, intentional harming of one person or group by another 
person or group, where the relationship involves an imbalance of power. Bullying is, 
therefore: 

• Deliberately hurtful 
• Repeated, often over a period of time 
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Details of our school’s approach to preventing and addressing bullying are set out in 
our anti-bullying policy. 
 

Safeguarding 
HSG recognises that changes in behaviour may be an indicator that a pupil needs help 
or protection. We will consider whether a pupil’s misbehaviour may be linked to them 
suffering, or being likely to suffer, significant harm. 
Where this may be the case, we will follow our child protection and safeguarding 
policy, and consider whether pastoral support, an early help intervention or a referral 
to children’s social care is appropriate. 
  

Malicious Allegations 
Where a pupil makes an accusation against a member of staff and that accusation is 
shown to have been malicious, the principal will discipline the pupil in accordance 
with this policy. Please refer to our statement of procedures for dealing with 
allegations of abuse against staff for more information on responding to allegations of 
abuse. The principal will also consider the pastoral needs of staff accused of 
misconduct. 
 

Communication 

This policy is always available on the school website and the staff intranet for all 
stakeholders to view and refer to. Aspects of this policy are also displayed in 
classrooms. This policy will be shared with parents/guardians of any pupils who join 
the school as an in-year admission. 
 

Monitoring and Evaluation 

All incidences of a serious nature, behaviour sheets and internal exclusions are logged 
on Arbor. These are monitored by the phase group leader. 
A termly behaviour report is produced which is considered by the Senior Leadership 
Team. All behaviour for learning data is reported at the Local Governing Body 
Committee meetings on a termly basis. 
 

Out of School Behaviour 
We have a statutory power to discipline pupils for misbehaving outside of the school 
premises. Section 89(5) of the Education and Inspections Act 2006 gives us a specific 
statutory power to regulate pupils’ behaviour in these circumstances “to such extent as 
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is reasonable.” The misbehaviour could be witnessed by a staff member or reported to 
the school. 
We therefore reserve the right to discipline a pupil for: 
 

• Any misbehaviour when the pupil is taking part in any school-organised or 
school-related activity or travelling to or from school or wearing school uniform 
or in some other way identifiable as a pupil at the school. 

• Misbehaviour at any time, whether or not the conditions above apply, that could 
have repercussions for the orderly running of the school or poses a threat to 
another pupil or member of the public or could adversely affect the reputation of 
the school. This includes online behaviour. 

 
The punishment will be proportionate to the misbehaviour and could be up to, and 
including, a fixed term or permanent exclusion. 
 

Online Misbehaviour 

HSG can issue behaviour sanctions to pupils for online misbehaviour when: 
It poses a threat or causes harm to another pupil 

• It could have repercussions for the orderly running of the school 
• It adversely affects the reputation of the school 
• The pupil is identifiable as a member of the school 

 
Sanctions will only be given out on school premises or elsewhere when the pupil is 
under the lawful control of a staff member. 
 

Use of Reasonable Force 
Should a situation arise within the school setting where a pupil’s behaviour becomes 
unsafe to themselves or others the teacher will call for support from a member of the 
Leadership/Pastoral Team, using a phone, Microsoft Teams, a radio, or a note sent with 
a child. The aim is to resolve the situation and allow all pupils to continue with the 
lesson. 
 
If there is a risk that the behaviour may result in any pupils being unsafe, then the 
pupil will be removed if this can be done safely. If this is not possible, then the other 
pupils will leave the classroom/playground/hall etc. whilst a senior member of staff 
remains with the non-compliant pupil. This non-compliance can result in an internal 
or external exclusion. 
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If, following this, the child poses a significant danger to themselves or the supervising 
adult, then the adults may use reasonable force. All members of school staff have a 
legal power to use reasonable force. Reasonable force can be used to prevent pupils 
from hurting themselves or others or from damaging property. The term ‘reasonable’ 
means using no more force than is needed. 
 
Where possible, staff will attempt to de-escalate a situation rather than intervene 
physically. The decision as to whether reasonable force is required or not is down to 
the professional judgement of the member of staff, based on the context of the 
situation. If reasonable force is used, a physical intervention record form will be 
completed by all members of staff involved and parent/guardians will 
be notified on the same day. 
 
Further details regarding the use of reasonable force within schools can be found in 
the Department for Education’s February 2025 publication ‘Use of reasonable force and 
other restrictive interventions in schools Guidance for schools in England’ 

 

Searching and Confiscation 
Confiscation is conducted in line with the DFE’s latest guidance. Any prohibited items 
found in pupils’ possession will be confiscated. These items will not be returned to 
pupils. Items which are harmful to the school’s discipline may be temporarily  
removed, for example by being placed on a teacher’s desk. These items will be 
returned to pupils after discussion with senior leaders and parents, if appropriate. 
 
On rare occasions where there is a concern that the pupil may be in possession of a 
prohibited item, a pupil may be asked to empty their pockets and bag in front of two 
members of staff. This action must be agreed by the Principal or Vice Principal. 
Parents will be informed of this action. Where a pupil refuses to cooperate parents will 
be informed and asked to attend school to resolve the issue. 
 

  


